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Think Further.
Think Higher.
Think LSST.

We hope you enjoy reading LSST
Life. Join our vibrant academic
community and explore endless
opportunities for growth and
learning at www.Isst.ac/courses
or viaadmissions@lIsst.ac.

Discover your path at

LSST and embark on a
transformative educational
journey today.

Disclaimer: The views and opinions expressed in LSST Life magazine are solely those of the respective authors and
contributors. The content published herein does not represent the official position or endorsement of LSST. Readers
are advised to exercise their own discretion and critical thinking when interpreting the content provided. While every
effort is made to ensure accuracy, LSST holds no liability for any inaccuracies, errors, or consequences arising from
the content within this magazine.

Chief Editor: Chief Designer:
Kunal Chan Mehta Nasir Bashir
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WELLUME

Welcome to this issue of LSST Life, where we
spotlight our achievements, ideas, and inspiring
journeys shaping our amazing community.

We open with a major development: the launch
of our Construction Training Centre (p.06).
Academic excellence shines through featureson
Principal Fellowship success (p.15), Al's impact
on financial analysis (p.17), and eco-mindfulness

for wellbeing (p.21).

Our people take centre stage with stories from
Luton's operational centre (p.26) and insights on innovation in an Al-driven
world (p.28). Leadership and professional growth continue across pieces on
communication in business education (p.32), 21st-century leadership (p.36),
and leadership expeditions(p.38).

We also celebrate standout academic achievements, including a US patent
in sustainable dermatological biotechnology (p.43), alongside personal
reflections shaped by our students in tennis (p.45), boxing (p.48), and the
powerful contributions of mature learners(p.52).

Thank you for reading and, of course, for being part of the LSST story.

Mr Ali Jafar Zaidi
CEOQ of LSST
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The Mayor of Brent with (I-r) Clir Mili Patel, Deputy Leader of Brent Council, Krupesh Hirani AM, London Assembly Member for Brent and Harrow, and Mr Ali Jafar Zaidi,
LLSST's CEO, with (front of ribbon) LSST Skills Bootcampers in Painting and Decorating, Kelly Grant and Shakiya Grant of Wates Property Services and Morgan Clarke
of ETEC Group (Woman)and Tim Mettis from Hounslow Borough Council. Photo: LSST.

LSST LAUNCHES NEW
CONSTRUCTION TRAINING
CENTRE TO BOOST LONDON'S
SKILLS PIPELINE

LSST has officially unveiled its new Construction Training Centre in Wembley (London),
marking the start of a major £1 million investment in skills, opportunity and local economic
growth. Based at LSST's Wembley High Road Campus, the purpose-built, LSST-funded
facility has been established to address acute construction skills shortages and widen
participation across Brent and the wider London area, creating clear progression routes for
local talent into sustainable employment while supporting employers with job-ready talent.
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Building futures and not just skills. The Mayor of Brent meets LSST cohorts on the Painting and
Decorating Skills Bootcamp, recognising learner commitment and dedication. Photo: LSST.

Funded by the Greater London Authority
(GLA), Skills Bootcamps are helping to shape
the future of London, and LSST, as a delivery
partner, is proud to support this investment
in construction training.

The new centre, developed to support local
regeneration while remaining accessible to
Londoners city-wide, opens with LSST's first
GLA-funded Skills Bootcamp in Painting
and Decorating, welcoming an inaugural
cohort of 15 adult learners from across
London. The facility combines a dedicated
theory classroom, modern changing

and locker rooms, and a fully equipped
construction training area, offering learners
a professional, work-ready environment
aligned with employer demand.

LSST is expanding its offering with
painting, plastering, tiling and multi-
trade programmes, helping adults into
employment and self-employment.
The provision aims to directly support
regeneration priorities in Brent and

neighbouring boroughs, where over 8,500
new homes are planned by 2027, backed by
more than £2.5 billion in investment and a
growing demand for skilled trades across all
stages of construction.

BRENT'S COMMITMENT TO
CONSTRUCTION, COMMUNITY
AND CAREERS

Opening the centre, the Mayor of the
London Borough of Brent, Councillor Ryan
Hack, said: “It is a great privilege to open
LSST's Construction Training Centre - a
facility that will not only deliver essential,
work-aligned skills to learners, but will also
strengthen our capacity to grow, innovate
and compete in one of the UK's most vital
economic sectors.”

“This Centre is more than bricks and
mortar. It is a commitment to community,
to opportunity, and to unlocking the talents
and potential that already exist across this

H7
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A moment of civic
distinction as the
Mayor of Brent
stands before his
honorary plaque
with Mr Ali Jafar
Zaidi, CEO of LSST.
Photo: LSST.

|
o

borough. By equipping learners with high-
quality, employment-focused training, LSST
is helping to fill critical skills gaps while
empowering individuals with the confidence
and competence to build careers that drive
growth across the UK."

Barry Gardiner MP for Brent West said: “The
opening of LSST's Construction Training
Centreis a welcome and
necessary boost to our
national drive to tackle
skills shortages and
strengthen employment
in one of the most vital
sectors of our economy.
By equipping learners
with high-quality, work-
aligned training, LSST

is not only filling crucial
gaps in the construction
workforce but also
empowering individuals
with careers that will
drive growth across the
UK.l commend LSST's
commitment to expanding
opportunity and building
confidence in tomorrow’s
workforce.”

Krupesh Hirani AM, London Assembly
Member for Brent and Harrow, said: “LSST's
ambition and impact are truly inspiring.
Their commitment to transforming lives
was recently recognised at City Hall, where
they won the ‘Distinguished Provider of
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Adult Education’ award at
the Mayor of London's Adult
Learning Awards. By tackling
the skills gap head-on and
providing clear pathways
into work, LSST is proving
itself as a driving force for
opportunity and growth
across Brent and beyond.”

Clir Muhammed Butt, Labour
Leader of Brent Council,
said: “l am proud to see this
new Construction Training
Centre openin Wembley,

at the heart of one of the
fastest growing parts of our
borough. Brent is a place that
builds not just homes, but futures, and this
centre captures that ambition perfectly.”

Clir Mili Patel, Deputy Leader of Brent
Council, said: “l am proud to see the opening
of LSST's Construction Training Centre in
Wembley, which represents a vital step in
tackling skills shortages while creating real

g CONSTRUCTION

opportunities for local people. By delivering
high-quality, work-aligned training and

clear pathways into employment, LSST is
strengthening the construction workforce
and transforming lives. This centre connects
residents directly to the regeneration taking
place on their doorstep, helping them build

lasting careers, support their families and
contribute to the future growth of Brent and
beyond.”

Across Wembley, Neasden, Staples
Corner and Alperton, we are delivering
transformational regeneration with
thousands of
new homes
coming forward.
But the true
measure of
success is what
that means

for people. A
good job, areal
skill, a chance
to provide for
your family and
build something
lasting for the
next generation.

This centre
gives
residents that
opportunity. It links local people directly to
the work being created on their doorstep
and to the enduring legacy of house building
in Brent. We are proud to be a borough that
builds houses and opportunities, side by
side.”

Clir Mili Patel,
Deputy Leader

of Brent Council,
speaking at the
event, emphasised
the centre’s
importance in
strengthening local
skills, opportunity
and community
collaboration.
Photo: LSST

The Mayor of

Brent tours LSST's
Construction
Training Centre with
Mr Festus Louis,
Associate Dean of
LSST Wembley.
Photo: LSST.

OPTIMISM FOR CONSTRUCTION
GROWTH

Mr Ali Jafar Zaidi, CEO of LSST, said: “With
so many skills shortages, it is time for the

LSST Life Magazine

construction industry to be repaired and
built back itself. | couldn’t be prouder to

see our centre open because we know that
skills change lives. By aligning high-quality
training with real labour market needs, LSST
is creating clear routes into sustainable

—

Krupesh Hirani AM
praises the centre’s
contribution to
Brent and its
potential to connect
local people with
skills and jobs.
Photo: LSST.

employment while supporting London’s
long-term growth.”

Charlie Tennant, Vice Principal of LSST,
added: “This centre embodies our
philosophy that confidence and capability
are cultivated through access
to the right facilities, expert
teaching and training, and
meaningful opportunities. Itis
designed to equip learners not
just to qualify, but to thrive.”

Matt Garvey, Head of Further
Education and Business
Development at LSST,

said: “Skills Bootcamps for
underrepresented groups
offer access into the
construction sector. As we
move forward, we aim to
achieve gender parity among
our cohorts of learners and to have strong
representation of individuals from ethnic
minority backgrounds, those at different
ends of the age spectrum, and applicants
with disabilities. In partnership with the GLA
and employers, we shall make construction
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skills more accessible and representative
of the wider community in London and
beyond.”

“We have exciting plans for this centre and
hope to expand into multi-trades, tiling and
plastering. LSST Wembley sits in the middle
of a huge regeneration area for Brent and
neighbouring areas, so the opening of any
new construction training centre is rare and
signifies a huge capital investment by LSST
in the people of London and priority skills.”

From strategy

to skills - Charlie
Tennant, LSST's
Vice Principal, gets
hands-on at the
opening of LSST's
Construction and
Training Centre.
Photo: LSST.

SEVERE AND SUSTAINED
SHORTAGE OF SKILLED
WORKERS

The UK construction sector continues to
experience a severe and sustained shortage
of skilled workers. Latest forecasts from
the Construction Industry Training Board
indicate that the industry will need to recruit
approximately 239,000 additional workers
between 2025 and 2029 - around 47,900
new entrants per year - to meet projected

Matt Garvey, Head of
Further Education
and Business
Development at
LSST, leads students
and guest delegates
on an immersive tour
of the Construction
Training Centre,
showcasing hands-
on learning and
practical skills in
action. Photo: LSST.

Ulfat Hussain, LSST's
Operations Manager,
is commended

for his work in the
development of
LSST's Construction
Training Centre. (I-r)
ClIr Mili Patel, Deputy
Leader of Brent
Council, The Mayor of
Brent, Ulfat Hussain,
LSST's Operations
Manager, and Krupesh
Hirani AM, London
Assembly Member
for Brent and Harrow.
Photo: LSST.

(I-r), Mr Mohsin

Riaz, Dean of LSST
Birmingham, wields
the paintbrush like a
pro, with Mr Ali Jafar
Zaidi, LSST's CEO, Mr
Mohammad Haider,
Academic Dean at
Wembley and Mr Ageel
Syed, Dean of LSST
Luton. Photo: LSST.

demand and replace leavers - retirees and
those moving to other sectors(CITB, 2025).

In 2024, construction
employment stood at
around 2.65 million, with
the workforce expected
to rise modestly towards
2.75 million by the

end of the decade,
intensifying pressure
on recruitment and
training pipelines (CITB,
2025). Despite its scale,
the sector continues

to report some of the
highest skills-shortage
vacancy rates in the UK,
particularly in skilled
trades and technical
roles (Construction

News, 2025).

WIDENING
PARTICIPATION

LSST is partnering with
employers to widen
participation and employment
in construction for groups
underrepresented in the
sector, including women,
individuals from ethnic minority
backgrounds, adults aged
under 25 and 50+ and those
who identify as disabled. This
approach stresses LSST's
commitment to building a
construction industry that
reflects the communities

it serves, empowering
underrepresented groups to
thrive in rewarding careers and
contribute to the UK's much-
overlooked infrastructure
growth.

Construction Training Centre
represents a major milestone
in LSST's ongoing commitment
to delivering industry-aligned
education and training,
supporting local regeneration
and strengthening London’s
construction workforce.

Dr Wendy Wigley, Head of Student Lifecycle & Partnerships Manager, and Ulfat

Hussain, LSST's Operations Manager, highlight the new Construction Training Centre
plaque, marking LSST's commitment to skills, training and opportunity. Photo: LSST.

LSST Life Magazine
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At the opening of the LSST Construction and Training Centre, the Mayor of Brent met LSST cohorts on the Painting and Decorating
Skills Bootcamp, recognising learner commitment and dedication. Photo: LSST.

BUILDING FUTURES AT WEMBLEY: A
NEW CHAPTER FORLSST'S FURTHER
EDUCATION & SKILLS PROVISION

By Matt Garvey, Head of Further Education and Business Development,

LSST Wembley

There are moments in education when
ambition meets action—when vision
becomes tangible and opportunity takes
physical form. The opening of LSST’s new
Construction Centre in Wembley is one
such moment.

The new LSST Construction Training

Centre marks the start of a major £1

million investment in skills, opportunity

and local economic growth. By providing
essential construction skills in the heart of
aregeneration centre, we are matching the
ambitions of our learners to the ambitions of
agreat world city.

Latest forecasts from the Construction
Industry Training Board indicate that the
industry will need to recruit approximately
239,000 additional workers between 2025

and 2029—around 47,900 new entrants per
year—to meet projected demand and replace
leavers: retirees and those moving to other
sectors(CITB, 2025). With women, ethnic
minority groups, those with a disability,

and the younger and older ends of the age
spectrum underrepresented in the sector,
LSST can play a part in meeting these skills
demands.

WHY LSST'S CONSTRUCTION
TRAINING CENTRE

The LSST Construction Training Centre is
our answer to the challenge of widening
participation in the sector. It is a purpose-
built environment designed to prepare
learners with high-quality skills. It is also
setin a culture that is accessible and
friendly, opening doors to people who may

T Life Magazine
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have previously been denied opportunities
to acquire skills and get their foot on the
construction sector ladder.

Through our Skills Bootcamp in Painting &
Decorating, LSST is making the first step in
ajourney that will add plastering, tiling and
multi-trades to the suite of opportunities
available. This Skills Bootcamp is funded by
the Greater London Authority alongside the
LSST Management & Finance programme,
which won the Distinguished Provider of
Adult Education Award from the Mayor of
London.

THE PAINTING & DECORATING
SKILLS BOOTCAMP: A DIRECT
ROUTE INTO EMPLOYMENT

This is a high-quality, hands-on programme
that also combines the CSCS Green

Card. LSST has built strong links with key
employers in the sector and also provides
guidance for learners to become self-
employed. Our learners develop practical
competence from highly qualified tutors
who have worked in the sector. This is
complemented by talks from employers and
support in securing work.

Those currently on our Bootcamp are often:

1. Seeking a career change into a reliable
and respected trade 2. Returning to the
workforce after a break (like caring) 3.
Those with experience but no structured
specialist training

As many of our learners face obstacles

to participation, LSST pays a £15 daily
allowance to overcome financial obstacles,
plus free breakfast and lunch to make
learners feel valued and supported.

MORE THAN SKILLS -
CONFIDENCE AND CAREER
DIRECTION

Every Skills Bootcamp learner has a
guaranteed interview with a construction
employer. We also provide support for
learners to become self-employed, widening
their options once the training programme

has finished. Our first cohort has already
begun attending apprenticeship interviews
and providing quotes for self-employed
contracts. It demonstrates the real purpose
and impact of the LSST provision, which is
to move learners quickly into work.

APPLY NOW - BUILD
SOMETHING THAT LASTS

Opportunities in construction do not wait—
and neither should ambition. Places on the
Painting & Decorating Skills Bootcamp are
limited, and demand is high. | encourage
anyone considering a future in construction,
or seeking a practical route into stable,
meaningful employment, to apply now.
LSST can only meet the demand that the
funding from the GLA permits, and all Skills
Bootcamps must conclude their training by
31March 2026.

London is a place that never stands still, and
that is as true for the skyline as the people
who live here. However, not everyone enjoys
the opportunity to participate in the renewal
of the city, and that is where LSST comes in.
We unlock the potential of citizens who, for
too long, have been told construction is not
for them. By offering accessible and high-
quality training, our Skills Bootcamps are
enriching the sector and giving new hope to
all communities in this great city.

This is your moment. Build it with LSST.
APPLY NOW VIA:
www.|sst.ac/fe

REFERENCE

Construction Industry Training Board (CITB), 2025.
Construction Workforce Outlook 2025-2029.[Online]
Peterborough: CITB. Available at: https://www.citb.
co.uk/about-citb/news-events-and-blogs/over-250-
000-extra-construction-workers-required-by-2028-
to-meet-demand [ Accessed 23 January 2026 ].
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Mr Syed Rizvi, Dean of Learning and Teaching and Academic Dean of LSST Elephant & Castle and LSST Stratford, is now a Principal
Fellow of AdvanceHE. Photo: LSST.

LSST'S DEAN OF LEARNING
AND TEACHING CELEBRATES
LANDMARK PRINCIPAL

FELLOWSHIP ACHIEVEMENT

LSST is delighted to announce that Mr arare distinction, held by a select cadre
Syed Rizvi, Dean of Learning and Teaching of senior academic leaders. It recognises
and Academic Dean of LSST Elephant not only individual pedagogic authority

& Castle and LSST Stratford, has been but also LSST's capacity to build reflective
awarded Principal Fellowship (PFHEA) practice and sustained enhancement of the

of AdvanceHE. This prestigious national student learning experience. For LSST, this
recognition represents the highest level achievement signals our growing influence
of professional distinction in leadership in within national conversations on teaching
learning and teaching and places Mr Rizvi excellence and professional development.”
among just over 2,000 Principal Fellows

worldwide. Louise Lumsden, Head of Fellowships at

AdvanceHE, said, “Congratulations to Syed.”
Mr Ali Jafar Zaidi, LSST's CEO, said: o )
“Within the UK higher education landscape, ~AdvanceHE' Principal Fellowship
Principal Fellowship of AdvanceHE remains ~ fécognises and supports outstanding
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strategic leadership in teaching and learning
across global higher education. With only
just over 2,000 Principal Fellows around

the world, it is a category of Fellowship

that honours academic leaders who drive
excellence, innovation and lasting influence
in higher education.”

“Our community of Principal Fellows plays a
crucial role in enhancing student outcomes
across the sector. Through their strategic
leadership and commitment to sharing
innovative practices, they're actively
shaping how institutions approach teaching
and supporting learning. The collaborative
nature of the community means that
successful strategies are shared and
adapted across institutions globally.”

“As higher education continues to evolve,
Principal Fellows are at the forefront

of strategic innovation in teaching and
learning, ensuring that student success
remains at the heart of institutional
development.”

Reflecting on his award, Mr Syed Rizvi said:
“This recognition is deeply meaningful, not
as a personal honour, but as a testament

to the collective commitment to teaching
excellence across LSST. The Principal
Fellowship recognises sustained leadership
and impact and | am proud to contribute

to an institution that places learning,
inclusion, and student success at the heart
of everything that it does. The true value lies
in empowering colleagues and, ultimately,
enhancing the LSST student experience.”

Principal Fellowship is reserved for senior
leaders who demonstrate strategic vision,
sustained influence, and long-term impact

on learning and teaching across institutions.

With over 25 years of experience in higher
education and 14 years at LSST, Mr Rizvi's
award reflects his enduring contribution to
academic leadership, educational quality,
and student-centred practice at the highest
level.

As Dean of Learning and Teaching, Mr

Rizvi provides strategic direction for

LSST's academic framework, ensuring

that teaching practices are coherent,
evidence-informed, and aligned with
national benchmarks. His leadership shapes
institutional approaches to assessment,
feedback, curriculum design, and
professional development, with a consistent
focus oninclusive, reflective, and innovative

pedagogy.

A defining feature of Mr Rizvi's impact is
his ability to translate strategic vision

into tangible improvement across the
institution. Through mentoring, structured
development initiatives, and active
engagement with colleagues, he ensures
that LSST staff are supported in aligning
practice with the UK Professional Standards
Framework (UKPSF). This approach has
strengthened teaching quality, a culture

of confidence and academic reflection
throughout LSST, and led to NSS scores of
94.5% for Teaching Satisfaction in 2025.

LSST Life Magazine

BEYOND THE NUMBERS: HOW
ARTIFICIAL INTELLIGENCE IS
REDEFINING THE FINANCIAL
ANALYST AND HOW LSST
STUDENTS CAN TURN
INSIGHT INTO IMPACT

Image: LSST.
Created by Kunal
Chan Mehta, PR
Manager and
Editor of LSST, on
Adobe and Adobe
Firefly - Licensed
to LSST.

“Al will not replace financial analysts,
but analysts who understand Al will
replace those who don't.”
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A NEW ERA OF FINANCIAL
UNDERSTANDING

The finance profession is experiencing

one of the most significant periods of
transformation in its history. Artificial
Intelligence (Al) has moved from an
emerging concept to a practical tool
embedded across core financial activities,
including automated investment modelling,
real-time fraud detection, and advanced
forecasting (Afua et al., 2024). While

these developments have improved speed
and accuracy, they have also reshaped
expectations of financial professionals.
Technical competence alone is no longer
sufficient; effective financial practice

now requires ethical awareness, critical
judgement, and the ability to interpret data
within its wider social and organisational
context. Human-centred financial
intelligence, grounded in ethical judgement,
critical thinking, and professional
responsibility, will ultimately determine
whether Al is integrated responsibly and
sustainably within modern finance.

Within this changing landscape, institutions
such as LSST occupy an increasingly
important role. As a provider of inclusive,
practice-focused higher education, LSST
supports non-traditional students who

are preparing to enter professions shaped
by rapid technological change. From my
perspective, this context demands an
educational approach that extends beyond
technical training. It requires an emphasis
on reflective thinking, ethical awareness,
and professional judgement; capabilities
that are essential in a financial sector where
automated systems increasingly influence
decision-making.

Although Al can analyse thousands of
variables within seconds, it cannot interpret
the human context behind financial
decisions. This limitation reinforces the
continuing importance of professional
judgement in financial analysis. Several
studies suggest that while Al enhances
forecasting accuracy and supports risk
management, its outputs still require careful
human interpretation to ensure responsible
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and ethical decision-making (Celestin

& Mishra, 2025). From my perspective,

this highlights a broader reality; Al may
strengthen analytical capability, but its true
value depends on the ethical judgement and
critical thinking applied by those who use it.

As aresult, the role of modern financial
analysts is evolving. Analysts increasingly
act as a bridge between digital systems
and human values, translating algorithmic
outputsinto informed, accountable
decisions. This requires the confidence to
question technology, the skill to interpret
complex information, and the judgement
to consider wider social and ethical
implications. Through applied teaching,
ethical discussion, and reflective learning,
LSST supports students in developing the
judgement and confidence needed to use Al
responsibly within modern finance.

DEVELOPING THE SKILLS OF
FUTURE ANALYSTS

The role of the financial analyst has evolved
fundamentally from record-keeping and
reporting to insight generation and ethical
judgement. This article argues that human-
centred financial intelligence, rather than
technical capability alone, will determine
whether Al is integrated responsibly within
modern finance.

Much of the discussion around Al highlights
its ability to improve efficiency and
automate complex processes, and there is
no doubt that these technologies have made
financial work faster and, in many cases,
more accurate. However, Mohsen et al.
(2024) emphasise that technical expertise
without ethical awareness can increase

the risk of bias and weaken accountability
in financial decision-making. While Al can
support analytical capability, it does not
remove the need for judgement, reflection,
and responsibility. In practice, it is these
human skills that determine whether Al
leads to better decisions or simply faster
ones.

This reveals an important contrast within
literature. While Celestin and Mishra
(2025) focus on Al's capacity to enhance

forecasting accuracy and risk management,
Mohsen et al.(2024) caution that such
technical improvements may heighten
ethical and governance risks if human
oversight is insufficient. Together, these
perspectives highlight a central tension

in Al adoption: performance gains do not
automatically translate into responsible
financial decision-making.

Drawing on my experience as a lecturer

in business, | have observed that many
non-traditional learners approach Al with
hesitation, not because they lack ability, but
because prior educational and professional
experiences did not emphasise digital
confidence. When Al is presented as a
complex technical system, engagement
can decline. However, when it is framed

as a decision-support tool that raises
ethical, requlatory, and human questions,
engagement and confidence increase. This
reinforces a key insight; effective financial
education begins with understanding and
judgement, not technical expertise alone.

ETHICS, EDUCATION, AND
HUMAN JUDGEMENT

Alis now widely used across the financial
sector, and there is broad agreement that it
has made many processes more efficient.
Financial institutions increasingly use Al

to support tasks such as fraud detection,
risk assessment, and forecasting. However,
reliance on Al alone can lead to unclear
orincomplete decisions if outputs are
accepted without question. As a result,
human oversight remains essential.

This issue is also visible in educational
contexts. During teaching activities in one of
my Finance and reporting for management
accounting class, | have encountered
situations where students used Al tools

to solve financial problems but struggled
to explain how or why a particular answer
was reached. In some cases, the solution
provided by Al was inaccurate; in others,

it was correct but poorly understood. This
raises an important ethical concern. When
Alis used without reflection, learning
becomes superficial and decision-making
loses depth. Understanding the reasoning
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behind a calculation is as important as
arriving at the correct result.

This perspective is reflected across both
academic research and professional
practice. Rather than replacing human
decision-making, Al is most effective
when used as a support tool that

informs judgement and requires ethical
interpretation (Deloitte, 2024). Regulatory
guidance reinforces this position, with
bodies such as the UK Financial Conduct
Authority making clear that responsibility
for automated decisions continues to rest
with human decision-makers. For example,
major UK banks such as HSBC have adopted
Al-driven fraud detection and transaction-
monitoring systems while retaining human
review panels for high-risk or ambiguous
cases. This approach reflects regulatory
expectations that Al should enhance, rather
than replace, professional judgement,
ensuring accountability remains clearly
assigned to human decision-makers.

FROM ARTIFICIAL
INTELLIGENCE TO HUMAN
UNDERSTANDING

Al has undoubtedly transformed financial
analysis by enabling faster calculations and
more efficient data processing. However,
speed and efficiency alone do not guarantee
sound decisions. Financial judgement
requires context, ethical awareness, and
an understanding of consequences, all

of which remain human responsibilities.
This emphasis on human accountability is
increasingly reinforced through reqgulation.
The UK Financial Conduct Authority has
consistently stressed that firms remain
responsible for decisions supported by
algorithms (FCA, 2025), while the EU
Artificial Intelligence Act classifies many
financial Al applications as high-risk,
requiring transparency, strong governance
controls, and meaningful human oversight
(European Union, 2024). Together, these
frameworks signal a clear reqgulatory
expectation: ethical responsibility in finance
cannot be automated.

For future financial professionals, this
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has important implications. The ability to
interpret Al outputs, challenge automated
recommendations, and justify decisions
ethically is no longer optional; itis a core
professional competency. Graduates
entering the finance sector will be expected
not only to understand how Al tools work,
but to demonstrate accountability for how
they are used in practice.

The future of finance will therefore depend
not on how advanced Al becomes, but on
how thoughtfully it is used. Professionals
must be able to question outputs, recognise
limitations, and apply judgement where
automated systems fall short. Artificial
intelligence can support financial capability,
but it is human understanding that ensures
decisions are responsible, fair, and
meaningful.
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ECO-MINDFULNESS: HOW
SUSTAINABLE HABITS
IMPROVE WELLBEING

INTRODUCTION: BRIDGING
SUSTAINABILITY, EDUCATION
AND HUMAN FLOURISHING

Higher education faces a widening

dual mandate: to prepare students for
employability and to cultivate responsible
global citizens capable of responding

to accelerating planetary crises. Too

often, this mandate is framed as a
dichotomy between academic success

and environmental responsibility. Yet
emerging interdisciplinary evidence
suggests a different perspective—the

idea that environmental stewardship and
personal wellbeing are mutually reinforcing
dimensions of human development rather
than competing priorities (Clayton & Myers,
20715).

By Dr. Shabana Talpur,
Lecturer in Business,

LSST Elephant and
Castle

This article advances the concept
of eco-mindfulness, defined as

the intentional integration of
sustainable behaviours into daily
life in ways that enhance both
environmental and psychological
wellbeing. Drawing on research
across psychology, behavioural
science, environmental studies,

and higher education pedagogy,

and situating the discussion within
LSST's established student-support
ecosystem, | propose a framework
for embedding sustainability within
curriculum, research culture, and
institutional practice. The argument
is straightforward: when educational
institutions integrate sustainability
into teaching, learning, research, and
wellbeing structures, they simultaneously
foster healthier individuals and more
environmentally conscious graduates.

THEORETICAL FOUNDATIONS:
THE ECO-WELLBEING NEXUS

Psychological wellbeing and environmental
behaviour are connected through

several well-established mechanisms.
Self-Determination Theory argues

that pro-environmental actions fulfil

the psychological needs of autonomy,
competence, and relatedness (Deci & Ryan,
2000). Helm and Subramaniam (2019) extend
this, demonstrating that eco-conscious
decisions activate reward pathways

and reduce cortisol, supporting stress
regulation. However, their Western-centric

LSST Life Magazine



LSST Life Magazine

By Dr. Shabana
Talpur, Lecturer
in Business,
LSST Elephant
and Castle

H#22

sample highlights the need for culturally
diverse replication—especially relevant to
LSST's multi-national learner community.

Environmental psychology further
demonstrates that nature exposure reduces
cognitive fatigue and improves mood
through “soft fascination”, allowing the
brain to replenish attentional resources
(Wang et al., 2019). Nieuwenhuijsen et al.
(2017) found strong correlations between
access to green space and reduced
depression prevalence across Europe,
though socioeconomic contexts complicate
causality.

A critical gap in the literature concerns
self-efficacy. Bandura(1997) argues

that sustainable behaviours persist

when individuals perceive their actions

as meaningful. Without institutional
infrastructure, individuals may experience
“eco-anxiety” rather than empowerment.
This reinforces the importance of
educational environments that scaffold,
model, and reinforce sustainable action—
precisely where LSST possesses significant
latent capacity.

INSTITUTIONAL CONTEXT:
LSST'S STRONG

WELLBEING FRAMEWORK
AS A FOUNDATION FOR
SUSTAINABILITY EDUCATION

LSST's wellbeing provision offers a strong
platform for sustainability integration. The
institution’s Student Wellbeing Support
and Disability Policy (LSST, 2026) outline
comprehensive mental-health, academic-
support, and accessibility frameworks
designed to address barriers commonly
faced by non-traditional learners. Evidence
shows that such structures significantly
improve engagement and retention
(Thomas, 2012; Tinto, 2017), thereby
enhancing the likelihood that students can
meaningfully engage with sustainability
learning and leadership.

Monthly wellbeing workshops, check-ins,
and access to Student Wellbeing Officers
provide emotional and psychological

support that enables students to participate
in wider sustainability initiatives without
becoming overwhelmed (Sher & Mukhtar,
2025). As Student Ambassador Alina
Bors(2025) reflects, LSST fosters an
environment where personal understanding
and growth accompany academic
development—precisely the conditions
needed for environmentally conscious
identity formation.

LSST also responds proactively to emerging
pressures. Dr Elaheh Barzegar's research
on Al ethics and mental health, presented
at Oxford University, shows that students
feel more confident and behave more
ethically when institutions clearly guide
technology use (Barzegar, 2025). Similarly,
Dr. Sanjay Mody’s work on mindfulness and
emotional intelligence (Mody, 2024) aligns
directly with eco-mindfulness principles by
emphasising self-awareness, intentionality,
and wellbeing.

Together, these initiatives demonstrate
LSST's capacity to integrate sustainability
into its broader wellbeing and educational
mission.

EDUCATIONAL ENVIRONMENTS
AS BEHAVIOUR CHANGE
CATALYSTS: CRITICAL
EVIDENCE

Extensive research supports the idea that
higher education environments shape
long-term sustainability attitudes and
behaviours. UNESCO’s synthesis of 39
countries(Leicht et al., 2018) found that
when sustainability is embedded across
the curriculum, campus operations, and
experiential projects, graduates show
significantly higher environmental advocacy
and resource-conservation behaviours five
to ten years later.

However, Barth and Rieckmann (2012) argue
that sustainability education must develop
critical competencies—systems thinking,
anticipatory skills, ethical reflection—rather
than rely on information-based campaigns.
Their findings reveal that students achieve
deeper behavioural integration when they

engage critically with environmental issues
rather than simply receiving prescriptive
advice.

LSST's work with external partners
provides a strong foundation for this type of
pedagogical integration. For example, the
institution's engagement with Greenpeace
(LSST, 2024) exposes students to systemic
perspectives on the plastic crisis while
encouraging debate and independent
judgement. Such interventions develop the
analytical, moral and practical capacities
that research identifies as essential for
sustainability leadership.

PRACTICAL APPLICATIONS:
THEORETICALLY GROUNDED
INTERVENTIONS FOR A
SUSTAINABLE WELLBEING

The following evidence-based interventions
demonstrate how an educational institute
can embed sustainability into student
experience, curriculum design, and
institutional culture.

1. Digital Mindfulness and Energy
Consciousness

Digital infrastructure accounts for over

1% of global electricity consumption
(Masanet et al., 2020). Encouraging students
to streamline cloud storage, reduce
unnecessary printing, and switch off devices
fosters intentional digital habits. These
micro-actions serve as “gateway behaviours”
that strengthen environmental identity
(Thegersen & Crompton, 2009).

Educational integration:

Embed digital sustainability literacy within
business, IT, and management programmes.

Encourage staff to model low-energy
teaching practices.

Promote student research on the carbon
footprint of digital systems.

2. Reusable Systems and Waste Stream
Transformation

Reusable bottles, cups and containers

reduce waste, but only when institutional
infrastructure supports them. Campus
water stations, dishwashing facilities, and
recycling systems are essential for removing
behavioural barriers.

Educational integration:

Introduce circular economy assignments
within business and social science modules.

Engage students in campus waste audits as
part of research methods training.

Incorporate sustainability into staff
development on learning resources and
procurement.

3. Active Transportation and Movement
Integration

Active commuting improves both
environmental impact and personal health
(Gotschi et al., 2016). LSST's urban locations
provide ideal access to public transport,
cycling routes, and walkable spaces.

Educational integration:

Use transport impact analysis in modules on
sustainable cities and public policy.

Encourage student projects by analysing
commuting emissions.

Advocate for secure bike storage and
awareness campaigns.

4. Nature Engagement and Restorative
Practice

Access to green space supports stress
reduction and cognitive restoration (Wang
et al., 2019). Encouraging outdoor study
sessions, campus gardening or short nature
breaks aligns wellbeing with sustainability.

Educational integration:
Design nature-based learning experiences.

Use nature-wellbeing research in
psychology and health courses.

Engage students in community greening
initiatives.

5. Collective Action and Community
Formation
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Collective sustainability initiatives build
social capital, wellbeing and leadership
(Putnam, 2000; World Economic Forum,
2022).

Educational integration:

Create student-led sustainability councils
with decision-making power.

Implement service-learning projects linked
to environmental challenges.

Promote cross-campus events and inter-
disciplinary sustainability projects.

TOWARD AN INSTITUTIONAL
TRANSFORMATION THROUGH
EDUCATION

The evidence demonstrates three key
principles:

1. Environmental behaviour enhances
wellbeing through need satisfaction,
stress reduction, efficacy and social
connection (Deci & Ryan, 2000; Wang et
al., 2019).

2. Educational institutions are powerful
environments for cultivating
sustainability behaviours, especially
when curriculum, operations and
culture align(Leicht et al., 2018).

3. LSST possesses exceptional
capacity—its wellbeing infrastructure,
partnerships, and student diversity
are ideal for an institution-wide
sustainability strategy.

However, a transformative shift requires
that sustainability becomes integral to
LSST's identity, not an optional initiative.
Whole-institution models (Sharp, 2002;
Sterling, 2004) demonstrate that long-term
impact emerges only when sustainability

is woven into curriculum design, staff
development, student support, research
culture, and campus operations.

For LSST, this could include:

Embedding sustainability competencies
within programme learning outcomes.

Integrating environmental themes into
academic and wellbeing support.

Empowering student sustainability councils.

Tracking environmental performance with
student involvement.

Supporting staff research on sustainability,
wellbeing, and behavioural change.

CONCLUSION: A VISION FOR A
GREEN EDUCATION

The pursuit of a Green LSST is more than
an operational goal—it is an educational
philosophy. By embedding sustainability
into teaching, learning, research and
wellbeing structures, LSST can cultivate
graduates for whom sustainable living

is a natural expression of personal
wellbeing, intellectual curiosity, and social
responsibility.

In an era of climate disruption, educational
institutions hold both responsibility and
opportunity. LSST's inclusive learner
community, supportive wellbeing
infrastructure and a growing network of
partnerships place it in a uniquely strong
position to lead sustainability innovation.
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ULFAT HUSSAIN AND
THE OPERATIONAL
HEARTBEAT OF

LSST LUTON
{5y kuna chan enial PR anagen s

At LSST Luton, success is visible in confident
students, cohesive teams and a thriving campus (a
former BBC Radio building that has its own World War
2 bunker) that functions with promise. What is less
immediately visible, yet absolutely fundamental, is
the operational leadership that makes this possible.
At the heart of that ecosystem stands Ulfat Hussain,
Operations Manager at LSST Luton, whose work
ensures that LSST's vision is translated into reality day
after day.

“Operations is fundamentally about creating robust and
reliable stability at LSST,” said Ulfat. "When systems are
designed intelligently and function seamlessly, they
fade into the background. This allows our academic

and professional teams to focus their energy where
it matters most: delivering high-quality teaching,
supporting students effectively and sustaining an

environment in which learning can thrive.”

Operations, at its best, is both art and science. It requires
the orchestration of systems, people and, of course,
processes, while also demanding a good mix of judgement,
empathy and foresight. For Ulfat, the role is not about simply
keeping the wheels at LSST Luton turning; it is about building

an environment that actively enables success.

“Every process should exist for areason,” he said. “If
something doesn't serve our students and staff, then it's our
responsibility to improve it.”

Ageel Syed, Dean of LSST Luton, said: “From facilities and
compliance to coordination and contingency planning, Ulfat's
remit is both wide-ranging and continually evolving. In a
rapidly growing institution, and with a new Luton campus
opening in 2026, we serve a highly diverse and non-traditional
student body where complexity is not only inevitable but
constant. It is Ulfat who brings coherence to that complexity,
ensuring the institution remains resilient, responsive and
focused on delivering an outstanding student experience.”

CALMLEADERSHIPIN A
DYNAMIC ENVIRONMENT

At LSST, no two days are ever the same.
Unexpected challenges arise, priorities shift
and pressures intensify. Ulfat's leadership

is characterised by composure - a steady
presence that enables swift, thoughtful
decision-making even in demanding
circumstances.

“Things don't always go to plan and they
are not meant to,” he reflected. “But if

you stay calm, listen carefully and work
collaboratively, solutions usually emerge.”

LSST Luton colleagues describe his
approach as inclusive and solutions-
focused. Rather than operating in silos,
he works closely with academic teams,
student services, IT and senior leadership
to ensure alignment across the campus.
Communication is clear, accountability

is shared and challenges are addressed
proactively.

Through careful planning, risk management
and continuous improvement, Ulfat plays

a key role in ensuring that expansion
enhances, rather than dilutes, quality at
LSST. Through this approach, standards
are upheld, policies are implemented
consistently, and best practice is embedded
across all campus operations.

PUTTING STUDENTS AT THE
CENTRE

While much of operational work takes

place behind the scenes, its influence on
the student experience is profound. From
welcoming and well-maintained learning
spaces to efficient administrative processes
and responsive support services, operations
shape how students experience LSST every
day.

Ulfat is keenly aware of this responsibility.
“Many of our students are balancing study
with work, family and other commitments,”
he said. “Our role is to remove barriers
wherever we can and make their journey as
smooth as possible.”

By embedding student-centred thinking into
operational planning, Ulfat helps ensure that
LSST Luton remains not only functional,

but genuinely supportive - a place where
learners feel valued and understood.

Growth brings opportunity, but it also
demands structure, foresight and
disciplined execution.

“Growth is positive,” Ulfat noted, “but it has
to be managed carefully. Maintaining quality
means thinking ahead - building systems
that will still work tomorrow, not just today.”

LEADERSHIP BEYOND
LIMELIGHT

Operational leaders rarely seek recognition,
yet their impact is felt everywhere. Their
influence is embedded in the daily pulse of
campus life, enabling our staff and students
to work with confidence and clarity.

“For me, success is when the campus runs
smoothly and people feel supported,” said
Ulfat. “If staff and students can do their best
work, then | know we're doing something
right.”

Ulfat Hussain's contribution reminds us that
excellence is often built quietly. Through
thoughtful decisions, steady leadership and
an unwavering commitment to doing things
well, he provides the stability that allows
others to thrive. At LSST Luton, the campus
works because someone is always thinking
ahead, connecting the details and keeping
the bigger picture firmly in view.

The work may be largely unseen, but its
impact on LSST is unmistakable - and
lasting.
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EMPOWERING INNOVATORS
WHEN Al CHANGES
EVERYTHING

Image: LSST. Created by Kunal Chan Mehta, PR Manager and Editor of LSST, on Adobe and Adobe Firefly - Licensed to LSST.

By Ms Aparajita Guria, Business Lecturer & Module Leader, LSST Luton

Artificial Intelligence (Al) is without doubt
reshaping the way businesses operate,
influencing everything from product
development and marketing to strategic
planning and customer engagement. While
technology evolves rapidly, one constant
remains: the importance of human
guidance. In a world where entrepreneurs
must navigate both cutting-edge Al tools
and longstanding business challenges,
mentorship plays a crucial role in helping
innovators succeed.

As a Lecturerin Business at LSST and
avolunteer mentor with Digital Boost
UK, | have witnessed firsthand how
mentorship supports entrepreneurs at

every stage of their journey. Digital Boost
UK is a government-backed, impact-driven
organisation that provides free mentoring
and digital skills guidance to small
businesses and charities across the UK,
helping them access expert advice they may
otherwise find inaccessible.

Mentors provide guidance that helps
students and early-stage business owners
not only tackle challenges but also harness
the opportunities presented by Al. By
linking technological innovation to strategic
decision-making, mentoring ensures that
Al becomes a tool for sustainable growth
rather than a source of confusion.

MENTORING IN THE AGE OF Al

For entrepreneurs, Al offers both
opportunity and complexity. Creative ideas
alone are not enough—business leaders
must understand which Al tools to adopt,
how to integrate them into operations, and
what skills they need to thrive in a digital
economy. Mentoring bridges this gap.

A mentor helps channel entrepreneurial
energy into clear, informed decisions.
Through guidance, entrepreneurs can
prioritise actions, challenge assumptions,
and develop strategies that leverage Al
effectively. For LSST students, mentorship
connects academic theory to practical
application, helping them see how Al can
enhance their business models while
aligning with their objectives.

In an era of rapid technological change,
mentorship becomes even more vital.
Entrepreneurs benefit from insights that
combine technical understanding with
strategic foresight, enabling them to
stay competitive in a dynamic business
landscape.

THE “SPAGHETTI MINDSET”
AND Al OVERLOAD

Early-stage entrepreneurs often experience
what | call the “spaghetti mindset’—a state
of constant activity without clear focus.
This scattergun approach is exacerbated in
the Al era, where the sheer number of digital
tools, platforms, and emerging technologies
can feel overwhelming. Entrepreneurs may
attempt to pursue too many opportunities
at once, leading to burnout and strategic
confusion.

Students in Further Education are
particularly susceptible because they

are navigating academic pressures,
part-time work, and early exposure to
entrepreneurship simultaneously. Many
are still developing foundational decision-
making skills and may feel compelled to
experiment with multiple tools and ideas
without a structured approach. Mentorship
helps them cut through this noise and focus
on what truly matters.
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BENEFITS OF MENTORING FOR
LSST STUDENTS

PRACTICAL INSIGHTS INTO Al

Academic knowledge provides an essential
foundation, but mentorship bridges the gap
between theory and practice by offering
real-world guidance on implementing Al.
Mentors help students navigate the often-
complex landscape of Al platforms, evaluate
which tools best suit their specific business
needs, and anticipate potential challenges
or pitfalls. Through this guidance, students
learn not only how to adopt Al technologies
effectively but also how to integrate

them strategically so that they enhance
operations, improve customer engagement,
and support informed decision-making—
ensuring Al serves as a purposeful enabler
rather than a solution applied without
direction.

MENTOR ROLES: AIMENTOR,
STUDENT MENTOR, STAFF
MENTOR

In LSST’s learning environment, mentoring
takes multiple forms. Al mentors provide
technical guidance on tools, data literacy,
and digital innovation strategies. Student
mentors offer peer-level reassurance,
support, and shared learning experiences.
Staff mentors—including lecturers and
industry professionals, deliver structured,
strategic guidance rooted in both academic
insight and real-world expertise. Clarifying
these roles ensures students know where to
seek specific types of support, fostering a
more coordinated mentoring ecosystem.

Personalised Guidance on Strategy - Al is
reshaping business models and competitive
dynamics, requiring entrepreneurs to
rethink traditional approaches. Mentors
guide students in refining their business
models, clarifying value propositions,

and adapting strategies to leverage Al
effectively. Through personalised feedback
on business plans, students learn to
translate theoretical knowledge into
actionable strategies that are sustainable,
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evidence-based, and flexible enough to
respond to rapid technological change.

Mentors guide students in refining

their business models, clarifying value
propositions, and adapting strategies

to leverage Al effectively. Through
personalised feedback on business plans,
students learn to translate theoretical
knowledge into actionable strategies that
are both sustainable and flexible enough
to respond to rapid technological change.
This guidance ensures that Al is not adopted
superficially but integrated strategically to
drive measurable business impact.

BUILDING CONFIDENCE AND
RESILIENCE

Adopting Al can feel overwhelming,
particularly for students navigating the
transition from academic learning to
practical entrepreneurship. Mentorship
offers more than strategic advice—it
provides emotional support that fosters
confidence and resilience. By celebrating
milestones, promoting a growth mindset,
and reframing setbacks as learning
opportunities, mentors help students
persevere through challenges. This
resilience is especially crucial in an Al-
driven landscape, where technologies evolve
rapidly, and adaptability is a key determinant
of success.

NETWORKING AND INDUSTRY
CONNECTIONS

Mentors open doors to professional
networks, connecting students with
collaborators, investors, and experts in Al
and technology. These connections are
crucial for translating ideas into viable
business ventures and staying informed of
the latest technological developments.

For example, mentors might introduce
students to Al innovators at UK startups
like Babylon Health, which uses Al for
personalised healthcare solutions, or
Tractable, which applies Al to assess
damage in insurance claims. Engaging with
such companies gives students insight into

how Al is applied to solve complex, real-
world problems and offers inspiration for
their own ventures.

Connections to incubators and accelerator
programs, such as Entrepreneur First or
Tech Nation, provide access to funding,
workshops, and mentorship networks,
helping students transform ideas into
scalable businesses. Networking can also
include interactions with professionals
from global Al leaders like DeepMind or
OpenAl, offering a broader perspective on
emerging technologies and their potential
applications.

By leveraging these mentor-facilitated
networks, students gain not only technical
insights but also strategic guidance and
relationships that are critical for securing
collaborators, advisors, or investors. In a
rapidly evolving Al landscape, such networks
complement technical skills and are often
pivotal in ensuring entrepreneurial success.

ETHICAL AND RESPONSIBLE
USE OF Al

Al adoption carries ethical responsibilities,
from data privacy to algorithmic bias.
Mentors quide students in navigating

these issues, ensuring that Al is deployed
responsibly. Mentorship encourages
students to make decisions that are not
only strategically sound but also socially and
ethically conscious.

MENTORING BEYOND EARLY-
STAGE ENTREPRENEURS

While critical for those just starting,
mentoring remains valuable for

more established entrepreneurs.

Scaling a business, integrating new Al
technologies responsibly, and maintaining
competitiveness all require guidance.
Mentors provide reflective insights, helping
entrepreneurs navigate complex Al adoption
and long-term strategic planning.
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THE HUMAN ELEMENT IN AN AI-DRIVEN WORLD

Alis transforming business at unprecedented speed, but it cannot replace human insight,
creativity, and judgment. Mentorship provides entrepreneurs with context, perspective, and
confidence—qualities essential for informed and responsible innovation.

At LSST, mentorship equips students with both technical expertise and the entrepreneurial
mindset needed to thrive. By fostering strategic thinking, resilience, and ethical awareness,
mentors empower the next generation of innovators to harness Al effectively, ensuring they
are prepared to succeed in a complex, technology-driven world.

LSST'S COMMITMENT TO MENTORSHIP IN THE DIGITAL AGE

LSST continues to champion a mentoring culture that blends digital innovation with human
expertise. Through industry partnerships, skills-driven teaching, and supportive mentoring
initiatives, LSST positions itself as a forward-thinking institution preparing students to
thrive in an Al-enabled future.

By fostering strategic thinking, resilience, and ethical awareness, mentors empower the
next generation of innovators to harness Al effectively, ensuring they are prepared to
succeed in a complex, technology-driven world.
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THE POWER OF
COMMUNICATION IN

BUSINESS EDUCATION

(L-R) Paul Lee, BA(Hons)
Business Management Student,
Tana Selatma, BA(Hons)
Business Management Student,
Romana Tabbassum, Business
Lecturer at Elephant & Castle,
Joyce, BA (Hons) Business
Management Student, Jake
Whyte, BA(Hons) Business
Management Student, Ahmed
Sayed Ahmed Elgeaidy, BA
(Hons) Business Management
Student. Photo: LSST.

By Romana Tabbassum, Lecturer in Business, LSST Elephant & Castle

WHY COMMUNICATION
MATTERS IN HIGHER
EDUCATION

Effective communication between lecturers
and students is a foundational element of
academic success in higher education.
Within Business programmes at LSST
Elephant & Castle, communication is
embedded intentionally into pedagogical
design to enhance engagement, confidence
and academic performance across
Foundation, Level 5 and Level 6 study.

Educational research consistently affirms
that learning is not solely cognitive but
relational. Vygotsky’s social constructivist
theory emphasises that knowledge develops
through interaction, dialogue and quided
participation. Similarly, Hattie's research on
visible learning identifies teacher clarity and
feedback among the most influential factors

affecting student achievement. These
principles inform teaching practice across
Business modules at LSST.

In a diverse academic community, where
students enter from varied educational
and cultural backgrounds, structured
and purposeful communication supports
belonging, progression and attainment.

ESTABLISHING FOUNDATIONS:
COMMUNICATION AT ENTRY
LEVEL

Students entering Foundation programmes
often demonstrate enthusiasm alongside
uncertainty about academic expectations.
Establishing clarity from the outset,
particularly around assessment criteria,
participation standards and professional
conduct, supports transition into higher
education.

(L-R)Romana
Tabbassum,
Business Lecturer
at Elephant &
Castle, Anastasia
Mensah, BA
(Hons) Business
Management
Student. Photo:
LSST

Within modules such as International
Business Studies, presentation-based
assessments provide structured
opportunities for students to develop
academic voice and confidence. Clear
marking rubrics, scaffolded guidance
and formative feedback ensure that
communication skills are developed
systematically rather than informally.

This approach aligns with Nicol and
Macfarlane-Dick’s principles of formative
assessment, which emphasise that timely,
specific feedback promotes self-regulation
and academic growth.

The outcome is not simply improved
presentation performance, but increased
classroom participation and stronger peer
learning dynamics.

COMMUNICATION AS
STRUCTURED PEDAGOGY IN
LEVEL 5 AND LEVEL 6

As students progress to Level 5 and
Level 6 modules, academic expectations
become more complex and independent.
Consistency in communication becomes
increasingly important in supporting
academic maturity.
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Key strategies embedded across Business
teachinginclude:

Active listening: enabling students
to articulate academic concerns and
questions.

Culturally responsive dialogue: recognising
diverse perspectives in case discussions
and group work.

Personalised formative feedback: linking
comments directly to assessment criteria
and progression.

Collaborative academic discussion:
encouraging debate grounded in theory and
real-world application.

Clear and consistent routines: reinforcing
professional standards in attendance,
deadlines and conduct.

Real-life business case studies are
frequently used to connect theory with
contemporary industry practice. This
reflects Kolb’s experiential learning model,
where students construct understanding
through reflection on applied scenarios.

LEVEL 5 BA (HONS) BUSINESS
MANAGEMENT STUDENTS AT
LSST (E&C) REFLECTED:

Esther Conteh, BA (Hons) Business
Management (Year 2), LSST (E&C)

“During lectures at LSST, we discuss
modules in relation to real-life scenarios.
We are motivated to debate and give our
opinions, which inspires participation,
even for those who usually shy away from
speaking publicly.”

Belitha Ntontelo, BA (Hons) Business
Management (Year 2), LSST (E&C)

“The teaching approach encourages active
engagement and critical thinking. Real-
life business examples and interactive
discussions make complex topics easier
to understand. The supportive classroom
environment has helped me stay motivated
and focused on achieving strong academic
outcomes.”
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(L-R)Romana
Tabbassum Business
Lecturer at Elephant
&Castle, Naomi Davis
BA(Hons)Business

Management Student.

Photo: LSST.
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Oritsegbubemi Gbenebitse, BA (Hons)
Business Management (Year 2), LSST (E&C)

“The structured guidance and clear
expectations within the module have
significantly strengthened my academic
confidence. The emphasis on feedback and
discussion has helped me improve both

my analytical skills and overall approach to
studying. | have become more disciplined
and focused in managing my assignments.”

Maria Nutu, BA (Hons) Business
Management (Year 2), LSST (E&C)

“Lectures are delivered in a way that
makes complex concepts accessible and
engaging. Interactive discussions and
constructive feedback create a positive
academic environment where students
feel encouraged to participate and think
critically.”

Eugenia Calin, BA (Hons) Business
Management (Year 2), LSST (E&C)

“Professionalism, clarity and consistent
support throughout the module have
strengthened my understanding of key
business concepts. The structured
communication and academic guidance
have contributed positively to my overall
learning experience.”

Paul Lee, BA (Hons) Business Management
(Year 2), LSST (E&C)

“Returning to education as a mature student
was challenging, but clear explanations and
supportive feedback made the transition
smoother. The teaching style has helped

me develop confidence in tackling complex
assignments and maintaining high academic
standards.”

This illustrates how structured academic
discussion strengthens both subject
comprehension and confidence.

Such reflections demonstrate how
intentional communication practices
particularly benefit widening participation
cohorts, including mature learners.

COMMUNICATION,
PROFESSIONAL IDENTITY AND
EMPLOYABILITY

In Business education, communication

is not only a teaching strategy but a
professional competency. The classroom
functions as a rehearsal space for workplace
communication: structured debate,
accountability, collaborative problem-
solving and constructive feedback mirror
professional expectations in organisational
contexts.

Bandura's theory of self-efficacy suggests
that confidence develops through mastery
experiences and positive reinforcement.
When students are supported through clear
guidance and constructive dialogue, they
build academic resilience and professional
identity.

Importantly, the focus remains academic
and collective rather than personal.
Communication at LSST is framed around:

High expectations

Transparent standards
Respectful dialogue

Shared academic responsibility

This institutional approach ensures equity:
quieter students, international students
and those transitioning from Foundation
level receive consistent clarity and
encouragement.
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(L-R) Samuel Kyibe Baah, BA (Hons) Business Management Student, Jorge Quizomba, BA (Hons) Business Management
Student, Esther Conteh. BA(Hons) Business Management Student, Mihaela Druga. BA (Hons) Business Management
Student, Romana Tabbassum (Business Lecturer at Elephant & Castle), Belitha Ntontelo, BA (Hons) Business Management
Student, Maria Nutu, BA(Hons) Business Management Student, Eugenia Calin, BA(Hons)Business Management Student,
|ldiko Havesi, BA(Hons)Business Management Student, Ulrich Angoua BA (Hons) Business Management Student, Ermias
Mesfin, BA(Hons) Business Management Student. Photo: LSST.

CONCLUSION: COMMUNICATION AS AN INSTITUTIONAL
COMMITMENT

At LSST Elephant & Castle, effective communication underpins Business education across
all levels of study. Through structured dialogue, consistent expectations and evidence-
informed pedagogy, lecturers create learning environments where students develop subject
expertise alongside confidence and resilience.

Research and practice align in demonstrating that teacher clarity, meaningful feedback
and respectful academic dialogue significantly enhance student achievement. Embedding
intentional communication strategies within Business programmes ensures that students
are not only academically prepared but professionally equipped for future careers.

Communication, therefore, is not an adjunct to teaching; it is central to student success.
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LSST BIRMINGHAM
ACADEMICS PUBLISH
GROUNDBREAKING GUIDE TO
21ST-CENTURY LEADERSHIP

100 ON SCE O oL Lo
e & TE--JNOI

GUIDING 21ST-CENTURY LEADERSHIP: Dr Chinedu (Ned) Uwabuike, Senior Lecturer in Business Management and
Chair of LSST's Research Services Council (I)and Olusola Sam-Sorungbe, Senior Lecturer in Business and Module
Leader(r)at LSST Birmingham. Photo: LSST.

By Kunal Chan Mehta | PR Manager, LSST

LSST is delighted to announce the publication of Functional Leadership Skills: Mastering
Core Competencies and Driving Engagement, a pioneering new guidebook authored by
Olusola Sam-Sorungbe, Senior Lecturer in Business and Module Leader, and Dr Chinedu
(Ned) Uwabuike, Senior Lecturer in Business Management and Chair of LSST’s Research

Services Council - both at LSST Birmingham. Now publicly available onAmazon, the book
makes a major contribution to contemporary leadership discourse, bridging the often-

cited gap between theoretical frameworks and practical organisational application.

FUNCTIONAL
LEADERSHIP &
MANAGEMENT
SKILLS:
Mastering Core
Competencies,
Driving
Engagement,
and Building
Employable
Talent For The
21st Century
isavailable at
Amazon now.

OLUSOLA SAM-SO

FUNCTIONAL LEADERSHIP
MANAGEMENT SKILLS
MASTERING CORE
COMPETENCIES, DRIVING

ENGAGEMENT AND
BUILDING EMPLOYABLE TALENT

FOR THE 21st CENTURY

In an era defined by rapid technological
change, evolving workplace expectations,
and increasingly complex global dynamics,
Olusola Sam-Sorungbe and Dr Ned

offer a timely intervention: leadership
beyond hierarchy, grounded in functional
skills, demonstrable competencies, and
meaningful engagement.

“Our motivation for creating this practical
guidebook for students, management
trainees, mentors, and professionals was
to illuminate a paradigm shift,” explained
Dr Ned. “Leadership today is no longer
defined solely by positional authority. It is

measured by the ability to engage, innovate,

and inspire. We aim to equip readers

with the skills to enhance organisational
performance, build creativity, and sustain
excellence in the 21st-century workplace.”

The publication aligns seamlessly with
LSST's passion to be a forward-thinking
institution, committed to delivering
bespoke, industry-relevant education. By

narrowing the divide between academic
theory and professional practice.

LEADERSHIP IN PRACTICE

| "At LSST, we believe leadership flourishes
. when knowledge meets practice,” said

Mr Ali Jafar Zaidi, LSST's CEO. “The work
of Olusola and Dr Ned exemplifies this
philosophy. Their book provides students
and industry partners with a practice-
based perspective on leadership that is
essential in contemporary organisations.
We are immensely proud of this
contribution to both scholarship and
industry.”

“Functional leadership is no longer
optional - it is foundational,” added Mr
Mohsin Riaz, Dean of LSST Birmingham.
“This fantastic guidebook captures the
competencies that today's organisations
demand and it does so with the right
clarity, rigour and insight.”

Syed Rizvi, Academic Dean of LSST
Elephant and Castle and LSST Stratford
and Dean of Learning and Teaching, added,

“Olusola’s and Dr Ned's contributions enrich

our academic environment and empower
students to become confident, capable
leaders who will shape the future.”

AVAILABILITY AND IMPACT

As LSST continues to champion innovation
in leadership education, Functional
Leadership Skills: Mastering Core
Competencies and Driving Engagement
stands as a testament to the institution’s
commitment to future-focused scholarship
and transformative learning. The book is
now available through Amazon and major
retail platforms.

emphasising functional competencies over
abstract concepts, the guidebook reinforces
LSST's longstanding academic goal:

LSST Life Magazine
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JOURNEY FROMWORK TO
ASPIRATION: POWERFUL
LEADERSHIP EXPEDITIONS

By Mr. Muhammad Hamid Saeed, Lecturer in Business, LSST Luton

Walk into any LSST business classroom,
and you will quickly notice something
special: many of our students arrive
straight from work shifts, family
responsibilities, or entrepreneurial
ventures. Some are managing retail teams,
others supporting healthcare services,

running online businesses, or balancing
part-time roles while studying for a better
future. As a Business lecturer at LSST, |
have noticed that this reality is not a barrier
to success; it is one of the institution’s
greatest leadership incubators.

Instead of keeping work and study separate,
LSST actively encourages students to

bring their professional experiences into
the classroom. Through practical modules,
reflective assignments, and collaborative
learning, students learn to transform their
everyday challenges into opportunities

for leadership development. This blog
explains how working while studying at LSST
becomes an influential advantage, shaping
leaders who can handle pressure and make
fair decisions from within our Business
Management with Honours cohort.

A DIFFERENT KIND OF
BUSINESS STUDENT - AND
WHY IT MATTERS

Unlike traditional academic settings, where
students often focus solely on theoretical
learning, LSST classrooms are filled with
individuals who are dealing with the daily
grind of a workplace. Around 80% of my
students work in hospitality, logistics,

retail management, administration, or
digital marketing roles. When we discuss
organisational culture or team dynamicsin
modules such as Organisational Behaviour,
the conversation is not abstract. Students
compare leadership styles from their
workplaces, debate real HR dilemmas, and
evaluate how management decisions affect
morale on the ground.

For example, one student in my cohort
worked as a shift supervisor in a busy
London restaurant. During a session on
conflict management, she described a
dispute between team members over rota
fairness. The class analysed the situation
using conflict resolution frameworks, and
she later implemented a revised scheduling
approach at work, returning the following
week to share improved team morale and
productivity.

This is a great example of Kolb’s theory that
we learn best by doing, which highlights
how concrete experiences deepen
understanding when paired with reflection

and conceptual learning (Kolb, 1984). At
LSST, students’employment is not seen
as a distraction but as valuable data for
developing leadership insight.

TIME MANAGEMENT AS A
LEADERSHIP SKILL - NOT
JUST SURVIVAL

At times, it is really demanding to balance
between employment and academic
deadlines. Yet LSST's structure helps
students turn this challenge into an
opportunity to cultivate strategic thinking
and self-leadership. Modules frequently
incorporate milestone planning, reflective
journals, and staged submissions that
encourage students to plan and prioritise
effectively.

In the Personal and Professional
Development elements embedded within
our business programmes, students

map weekly schedules that include work
commitments, study time, and personal
wellbeing. Instead of considering time
management as a generic skill, lecturers
encourage learners to evaluate how leaders
manage competing priorities in real
organisations.

One Business Management student who
worked night shifts in security initially
struggled with assignment deadlines.
Through mentoring sessions, we redesigned
his study plan using project management
toolsintroduced in class. By the end of the
semester, he not only improved his grades
but also implemented similar scheduling
methods at work to manage team coverage
more efficiently.

Research suggests that working students
often develop stronger organisational and
self-requlation skills compared to peers
who do not combine employment with study
(Curtis and Shani, 2002). LSST's learning
environment amplifies this advantage by
intentionally linking academic expectations
with professional realities.

LSST Life Magazine
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TURNING WORKPLACE
CHALLENGES INTO
CLASSROOM CASE STUDIES

One of the most prevailing teaching
strategies at LSST is encouraging students
to use their own workplace experiences

as live case studies. In modules such

as Strategic Management and Business
Environment for Business Management
with Honours, students are invited to
analyse their organisations’ responses to
market changes, customer behaviour, or
operational pressures.

Recently, a student employed in a logistics
company shared how supply chain
disruptions were affecting delivery times.
Together with classmates, she mapped the
organisation’s strategic response using
SWOT and PESTLE frameworks taught
during seminars. The result was not only a
deeper understanding of theory but also a
tangible improvement in her professional
confidence. She later contributed strategic
suggestions during a workplace meeting.

Such practices reflect Schon's concept

of the reflective practitioner, where
professionals learn by analysing their

own experiences and adapting behaviour
accordingly (Schon, 1983). By integrating
reflection into assessments, LSST ensures
that students are not passive learners

but active analysts of their professional
environments.

COMMUNICATION AND
CONFIDENCE BUILT THROUGH
REAL RESPONSIBILITY

Working students arrive with varied levels
of confidence. Some have extensive
professional experience but feel uncertain
in academic discussions; others are
confident speakers at work but unfamiliar

with presenting research-based arguments.

LSST's assessment design bridges this gap
through presentation tasks, peer feedback,
and group leadership roles.

In the Entrepreneurship and Innovation
module, students often draw inspiration
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from their workplaces to design business
ideas or improvement strategies. One
mature student working in a care home
designed a digital scheduling system as part
of her coursework. Presenting this idea to
peers, many of whom worked in completely
different industries, boosted her confidence
and helped her refine her communication
style for diverse audiences.

As Daniel Goleman (2000) pointed out,
emotional intelligence and effective
communication are what really drive
leadership. At LSST, working students
practice these skills daily, negotiating with
colleagues at work and articulating ideas in
academic settings, creating a continuous
cycle of growth.

AGILITY THROUGH CONSTANT
ADAPTATION

Agility is the main skill these students
develop. Unexpected shift changes,
workplace challenges, and academic
deadlines require constant adaptation.
LSST modules are intentionally designed to
mirror this unpredictability.

During a recent Strategic Management
simulation, students were presented

with sudden “market disruptions” midway
through group projects. Working students
often excelled in these scenarios because
they were accustomed to handling last-
minute changes in real workplaces. One
retail manager in my class led his group
through a rapid pivot strategy, drawing
directly on his experience managing sudden
promotional campaigns at work.

Pulakos et al. (2000) highlight adaptability as
a key dimension of performance in dynamic
environments. By combining academic
simulations with real-life work experience,
LSST students learn to develop calm,
creative, and solution-focused traits that
future employers consistently seek.

PEER LEARNING: A
COMMUNITY OF SHARED
EXPERIENCE

LSST's diverse student body creates
aunique peer-learning ecosystem. In
asingle classroom, you might find a
hospitality supervisor, a digital marketing
assistant, a warehouse coordinator, and

a small business owner. Group projects
become opportunities for students to
exchange industry insights and leadership
approaches.

During a cross-cultural team assignment in
my Business Management cohort, students
used their workplace experiences to design
an inclusive onboarding programme for
afictional company. A student working

in recruitment contributed interview
strategies, while another working in
customer service emphasised emotional
intelligence training. The collaborative
process mirrored real organisational
teamwork and strengthened leadership
awareness across industries.

We learn from those around us, a concept
Albert Bandura(1977) called social
learning. LSST's classrooms become

living laboratories where students learn
leadership not only from lecturers but from
each other’s lived experiences.

MENTORING AND LECTURER
SUPPORT - GUIDING THE
WORKING STUDENT JOURNEY

It is both important and challenging to
balance work and study, which requires
guidance as well as resilience. LSST
lecturers play an active role in mentoring
students, helping them connect academic
concepts with professional growth.
Regular tutorials allow students to discuss
workplace challenges, career goals, and
leadership aspirations.

In my own mentoring sessions, | have seen
students transform from overwhelmed
learners into confident professionals who
see their jobs as platforms for leadership
practice. One Business Management with
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Honours student who initially doubted
his academic ability began applying
marketing frameworks from class to his
retail role. By the end of the year, he was
leading promotional campaigns at work
and mentoring newer employees, a clear
example of leadership developmentin
action.

Day et al. (2014) emphasise that leadership
growth is most effective when supported by
developmental networks. LSST’s emphasis
on accessible lecturers and peer mentoring
ensures students never get across their dual
responsibilities alone.

ETHICAL LEADERSHIP
DEVELOPED THROUGH REAL
DECISIONS

Working students frequently encounter
ethical dilemmas, from customer service
challenges to workplace fairness issues.
LSST integrates ethical analysis into
coursework so students can critically
examine these situations.

In arecent ethics seminar, a student
described pressure from management
to prioritise sales targets over honest
product advice. Using ethical decision-
making frameworks introduced in class,
she analysed the situation and later
implemented a more transparent customer
approach. Her reflection assignment
demonstrated how academic learning
empowered her to lead with integrity ina
real professional context.

Brown and Trevino (2006) argue that ethical
leadership emerges through both moral
awareness and practical decision-making.
LSST's approach ensures that ethics are not
abstract principles but lived experiences
connected to students’ daily work
environments.

LEADERSHIP IDENTITY: FROM
EMPLOYEE TO INFLUENCER

One of the best things to see is how
working students begin to see themselves
differently. At the start of the academic
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year, many identify primarily as employees
juggling study commitments. By the end,
they recognise their potential as leaders
capable of influencing change.

Reflective assessments encourage students
to track their development, noting moments
when they led a morning briefing at work,
introduced new ideas, or supported
colleagues through challenges. These
reflections help students connect their
everyday actions with broader leadership
competencies.

One Business Management with Honours
student who worked in warehouse
operations began the programme feeling
disconnected from academic learning.
Through reflective assignments and group
leadership roles, he discovered that his
problem-solving skills and operational
insights were valuable leadership assets. By
graduation, he had secured a supervisory
promotion crediting LSST's learning
environment for reshaping his professional
identity.

CONCLUSION: WHY LSST'S
WORKING STUDENTS ARE
TOMORROW'S LEADERS TODAY

The LSST classroom is not a place where
theory lives inisolation. It is a diverse group
of peers where working professionals

bring their experiences into dialogue with
academic knowledge, creating a dynamic
learning environment that translates to real-
world applications. From time management
strategies developed through real schedules
to ethical decisions made on the job, LSST
students transform everyday challenges into
significant learning opportunities.

In my Business Management with Honours
cohort, I have witnessed hospitality
supervisors become strategic thinkers,
retail assistants emerge as confident
presenters, and logistics coordinators
evolve into collaborative team leaders. Their

journeys reflect LSST's unique strength: an
educational environment that recognises
the working student not as someone
stretched thin, but as someone already
leading teams and solving problems every
day.

By embracing the realities of modern
learners’jobs, responsibilities, and
ambitions, LSST goes beyond enabling
students for future leadership roles. It
empowers them to lead today, in workplaces
across London and beyond. These stories
demonstrate resilience, adaptability, and
ethical growth, highlighting why LSST
continues to stand out as a place where

tomorrow’s leaders are already taking shape.
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LSST ELEPHANT AND
CASTLE ACADEMIC
CELEBRATES US PATENT
FOR SUSTAINABLE
DERMATOLOGICAL

BIOTECHNOLOGY INNOVATION

LSST is delighted to
celebrate alandmark
achievement in global
scientific innovation, as
Dr Yasmin Mirza, Course
Coordinator (DMU) and
Lecturer in Health at

LSST Elephant & Castle, )

. . . . Dr Yasmin
is officially listed as an ‘ : Mirza, Course
inventor on a granted United | ‘ \ il | ; Coordinator

i (DMU)and

e LeCturerin

Health at LSST
Elephant &
Castle.

WIER Photo: LSST.

States patent, awarded by
the United States Patent
and Trademark Office.

The patent (awarded on 20
December 2025) recognises
anew and sustainable way of producing an

growth media.

ingredient that helps combat Malassezia, By using such industrial waste materials as
ayeast linked to common skin and scalp part of the production process, the method
conditions. The process is safe for use on reduces environmental waste while creating
human skin and has potential applications an effective ingredient for use in skin and

in dermatology and scalp health products. personal care products.

At its heart, the patented innovation shows

how scientific research can be turned into Malassezia species are widely recognised
practical solutions that support both human  for their association with common scalp
health and environmental sustainability. and skin conditions, including dandruff

and seborrhoeic dermatitis (a common
FROM WASTE TO INNOVATION condition that causes dandruff-like flaking

and irritation). Hence, the development
Titled Process for the preparation of of a sustainable, skin-compatible anti-
anti-Malassezia powder (US12,508,216B2), Malassezia ingredient represents a strong
the patented process introduces a advance in both public health innovation and
pioneering approach to producing bioactive green biotechnology.
compounds using industrial waste-based
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Dr Mirza emphasised the collaborative ethos
underpinning the work: “Beyond the science,
this achievement represents what is
possible when sustainability, microbiology,
and translational research come together to
address real-world health challenges. | am
deeply grateful to my team, collaborators,
and the organisation for their continued
support, and | look forward to seeing

how this work translates into meaningful
impact.”

Mr Ali Jafar Zaidi, LSST's CEO, said: “This US
patentis a powerful endorsement of LSST's
commitment to applied research with
purpose. We are proud to uphold work that
advances both sustainability and human
health.”

Charlie Tennant, LSST's Vice Principal, said:
“This achievement exemplifies the calibre
of research and innovation we champion

at LSST. Dr Mirza's work demonstrates how
sustainability-driven science can deliver
genuine global impact.”

Syed Rizvi, Academic Dean of LSST
Elephant and Castle and LSST Stratford

and Dean of Learning and Teaching, added:
“Dr Mirza's success is another compelling
example of LSST's research excellence
translating into real-world solutions. It is
exactly the kind of impact-led innovation we
strive to cultivate at LSST.”

Eniana Gobuzi, Associate Dean at LSST
Elephant and Castle, said: “Dr Mirza's work
exemplifies innovation with integrity as it
transforms scientific insight into tangible
benefits for both human health and the
environment. We are immensely proud to
support and celebrate her success.”

A MULTIDISCIPLINARY EFFORT

The work was developed at Praj Industries
Limited, a global leader in industrial
biotechnology and sustainable engineering
solutions. Dr Mirza led a multidisciplinary
team of PhD researchers whose collective
expertise spanned microbiology, process
development and applied industrial
research.

WOMEN IN STEM

This achievement holds particular
significance within the context of women's
leadership in STEM, demonstrating how

YA

scientific excellence, strategic vision,
and sustainability-driven innovation can
converge under inclusive leadership.

It stands as a powerful example for aspiring
researchers - especially women pursuing
careers in biotechnology and applied
science - that confidence, capability,

and collaboration are cultivated through
practice, perseverance, and purpose.

LSST'S GLOBAL ACADEMIC
IMPACT AND FUTURE
RESEARCH

LSST is proud to recognise and celebrate
the accomplishments of its academic
community on the global stage. This US
patent exemplifies LSST’'s commitment to
research-informed practice and innovation,
with values that continue to define LSST's
contributions to education, enterprise and
societal advancement.

As this patented technology progresses
toward real-world application, it offers a
compelling illustration of how sustainable
science can deliver both commercial
viability and public benefit, reinforcing the
vital role of applied research in shaping
healthier and more sustainable futures.

Although antifungal antibiotics like
ketoconazole, used in anti-dandruff
shampoos, help cure the infection, it
relapses when the usage is stopped.

Other popular antifungal agents used in
anti-dandruff shampoos are synthetic
petrochemicals. There are reports of side
effects caused by the use of these agents,
such as burning and redness of the skin
where they are applied. Herbal anti-dandruff
agents are also available. But these have the
drawback of seasonal variation, limitation
on availability and they only exhibit
fungistatic effects.

The patent illustrates that Antimicrobial
Peptides (AMPs) are promising novel drugs
to combat fungal diseases. They have the
potential to replace the use of antibiotics

to treat fungal infections in humans. Thus,
they are useful in combating the global issue
of antimicrobial resistance and Dr Mirza and
her team will soon be researching these
areas.
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FROM COURT TO CAMPUS:
HOW TENNIS SHAPED MY
LEADERSHIP SKILLS - A

Before | stepped into formal leadership,

I was learning to lead on a very different
stage: the tennis court. To me, leadership
is about composure under pressure,
confident decision-making, and inspiring
others through example. These qualities
weren't taught in a lecture hall; they were
forged through sweat, setbacks, and long
rallies across green, sometimes muddy,
grass.

In tennis, every point demands a decision:
go for the risky winner or play it safe, serve
down the T or out wide. There is no pause
button, only the courage to commit. Over
time, | realised that what | was practising
wasn't merely technique - it was decision-
making under pressure, emotional control,
and the ability to reset after mistakes.
Tennis didn't just teach me how to play and

PERSONAL REFLECTION

win; it taught me how to think, adapt, and
lead myself before leading others.

Research confirms this connection between
sport and leadership. Athlete Leadership
Development Within Teams: Current
Understanding and Future Directions
(Frontiers in Psychology, 2022) explains
that leadership often emerges in moments
where emotional, strategic, and decision-
making factors collide. Those moments

are etched in my memory: staying calm
after a double fault, encouraging a doubles
partner after a missed volley, or adjusting
tactics mid-set. These experiences laid the
foundations for my leadership: adaptability,
resilience, and communication skills |
carried long before | ever entered a meeting
room.
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TRANSLATING TENNIS
LESSONS TO LSST ROLES

Today, | serve as both a Student Ambassador
and Class Representative at LSST Luton,
supporting students academically and
socially. Whether I'm mentoring a student or
rallying on the court, | experience the same
spark: happiness surrounds me, and | enter
what | call the “triple Fs” state - focused,
fulfilled, and fully present.

One clear example of tennis-inspired
thinking occurred at the LSST stall in Luton
Mall. On my first day, everything clicked: |
engaged prospective students confidently,
showcased LSST's offer, and felt in control.
The next day, unexpected changes required
me to reframe my pitch immediately. There
were no timeouts - just like in a mid-rally
shift. | improvised, adapted, and reshaped
my approach on the spot, maintaining
clarity and confidence. This was agile
communication in action.

Research from the International Journal

of Sports Science & Coaching(2022)
shows that athletes develop adaptive
communication and emotional regulation
in competitive environments, exactly what |
experienced in that real-time scenario.

Another moment came as a Class
Representative during discussions on
workload and deadlines. Tensions ran high,
with students frustrated and staff balancing
academic standards with wellbeing. It felt
like a tie-break in a deciding set. Rather than
reacting emotionally, | drew on emotional
intelligence, as described by Goleman
(2007): recognising my own feelings,
reading the room, and responding in a way
that connected rather than alienated. |
listened carefully, summarised concerns,
and communicated them respectfully to
staff, while also helping peers understand
the staff perspective. It was the same skill
honed on the court: reading the “opponent,
anticipating reactions, and choosing the
right shot—not to win against someone, but
to advance the rally.

"

ACADEMIC INSIGHTS
SUPPORTING LEADERSHIP
THROUGH SPORT

Resilience, empathy, and self-awareness
are cornerstones of effective leadership,
and research confirms their development
through sport. Goleman’s work on emotional
intelligence explains why certain decisions—
on court and in leadership—felt instinctively
“right”: they reflected deliberate
management of emotions, perception of
others, and alignment with values.

Similarly, Frontiers in Psychology (2022)
highlights that leadership is not reserved
for captains or star players; it emerges
through communication, role-modelling,
and supporting others under pressure. At
LSST, leadership is not about titles—it's
about showing up for others, whether that
means explaining policy changes, calming
anxious students, or encouraging quieter
classmates to contribute.

Sarkar and Page (2022, Journal of Sport
Psychology in Action) further reinforce

this point: resilience and perseverance
developed in sport transfer directly into
other domains. Losing a match and learning
to reset is mirrored in academic leadership,
where setbacks—low engagement in
events, delayed policy changes, or

unmet expectations—demand reflection,
adaptability, and renewed effort.

THE EMOTIONAL CORE OF
LEADERSHIP

“You have to believe in yourself when no one
else does—that makes you a winner right
there.” - Venus Williams

Defeat is an inevitable part of tennis, and
one match remains vivid in my memory.

| was leading comfortably, then began
making unforced errors. Confidence
collapsed, and | lost not just the set but

my composure. Walking off the court, | felt
embarrassed, frustrated, and disappointed.
It wasn't simply losing; it was letting my own
standards slip.

This experience taught me that resilience is
not a motivational slogan - it is sitting with
discomfort, acknowledging mistakes, and
returning to the challenge anyway. Sarkar
and Page (2022) describe this process as
central to athlete development: facing, not
avoiding, difficult moments.

Being a Class Representative echoes

this. Not every plan succeeds, not

every solution is a “match point.” Low
engagement, unresponsive policies, or
miscommunications are common. Yet, like
in tennis, I've learned to reflect, adjust, and
return with clarity and determination. As
Billie Jean King reminds us, “Champions
keep playing until they get it right.”
Leadership, like tennis, is a series of rallies
-some won, some lost - but all meaningful if
you keep learning.

PHILOSOPHICAL REFLECTION

Tennis and student life share more

than pressure and strategy; they teach
sportsmanship, fairness, and ethics. On the
court, you respect opponents, accept calls,
and own mistakes. Off-court, this translates
to treating classmates fairly, representing
all voices, and being honest when you don't
have all the answers.

Leadership, like tennis, is not about
controlling everything—it's about controlling
your mind and reactions. It is about
anticipating, focusing, balancing ambition
with humility, and competing without
sacrificing integrity.

To my fellow LSST peers: find your own
“court.” Embrace leadership in everything
you do - sport, study, or student
representation—and let these lessons guide
you in the game of life.

And yes, sometimes, the most profound
insights come not from a lecture hall or
boardroom, but from a tennis court.
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DRE PATTERSON:
ANCHORING ON THE ART
OF BOXING AND PERSONAL

GROWTH AT LSST WEMBLEY

Dre Patterson: A fighter and LSST student who rebuilt his future one round, one lecture,
one hard truth at a time. Photo: Dre Patterson’s own/LSST.

The first thing you notice about Dre Patterson, a professional boxer and BA (Hons)
Business and Management (Y3) student at LSST Wembley, is the stillness that is
anchored - the kind of studied calm that only comes from someone who has lived
loudly, dangerously even, and then, correctly, chosen silence, discipline and then
precision instead. In the gym, he moves with an energy that suggests nothing is
wasted: not his footwork, not his breath; not his purpose. This is the same man
who once felt his world collapsing inward. “My world got small,” he says. “Every
day felt the same - fast money, wrong crowds; constant pressure.”

There’s no melodrama in his delivery. He
reports it like a professional. Direct. Done
with. He remembers the night everything
shapped into focus. The men older than

This finish from Dre Patterson

sky .
= Sky Sports Boxing

from Dre Patterson ¢}

him - the ones whose footsteps he was
unconsciously mirroring - were either

in prison, broke or no longer alive - all
alongside numerous tragic stories. The
pattern wasn't just visible; it was prophetic.
“It hit me that | was running toward the
same finish line.” And then the moment
that drew the line in the sand: "l remember
seeing the disappointment in my mum’s
eyes.”He doesn't elaborate. He doesn't have
to. "I didn't want to become another ‘what-
could've-been’story.”

So he stepped away (thankfully). From
people. From habits. From an identity that

had been built on noise rather than purpose.
“Even if it meant starting from zero,” he says.

That was the first hard decision. Many more
followed.

ANCHOR ONE - THE GYM:
WHERE LIES DIE AND IDENTITY
HARDENS

Boxing didn't arrive as a hobby for Dre. It
arrived as a reckoning. “Boxing gave me
structure when chaos was my normal,” Dre
says. “You can't bluff in the gym. You can't
act tough. Your work rate exposes you.”

In his early months, Dre learned the hard
truths that the sport teaches without
ceremony: you can't hide behind bravado
and you can't cheat the process. The
opponent doesn't care about your excuses.
The ring doesn't care about your past. The
rounds don't care whether you slept well or
barely slept at all.

What boxing did give him - with astonishing
clarity - was direction. “It gave me
confidence, purpose; discipline,” he says.
“It taught me that the strongest version of
myself didn't need to prove anything outside
the ring.”

Under the stewardship of head coach

Josh Burnham at Jabxing - a trainer with a
documented history of building champions -
Dre found not only technique but belonging.
Burnham recognised something raw and
resolute in him. “He took me under his wing,”
Dre says, “and dedicated his time to helping
me reach the top level of the sport.”

Only two years later, Dre's record reads

like the CV of a fighter rapidly ascending:
two-time Box Cup champion, 10 fights,

9 wins, undefeated in his first amateur
season, and a Sky Sports debut that pushed
his name into national conversation. His
bout was broadcast live - then clipped,
replayed and circulated across Sky Sports’
social platforms. It was the kind of visibility
fighters dream of, but Dre treats it more as a
checkpoint than a sporting coronation. “I'm
continuing to chase my goal of becoming
one of the best in the sport,” he says, not as
ambition but as fact.

LSST Life Magazine
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Anchored and empowered. Boxing didn't arrive as a hobby for Dre. It arrived as a
reckoning. Photos: Dre Patterson/LSST.

ANCHOR TWO - EDUCATION:
THE SECOND ANCHOR NO ONE
EXPECTED

There’s a temptation to frame Dre's story
purely in punches and perseverance, but
that would miss the second transformation
that underpins everything. Around the same
time he first laced his gloves, he walked
back into education. “l wanted to challenge
my mind at the same level | was challenging
my body,” he says. LSST Wembley - just

five minutes from his home - became the
institution where this intellectual rebuilding
began.

Like most LSST undergraduate students, he
hadn't taken the traditional academic route.
He had dropped out of college, skipped
university, and drifted toward a life that
gave rewards quickly and consequences
even quicker. Returning to the classroom

as an adult required a different kind of
courage. “Education became a way for me to
expand my thinking,” he says. “To open new

perspectives. To sharpen skills that elevate
every area of my life.”

And there’s something else. He wanted to be
an example. “l want young people from my
area to see that learning is powerful. That
you can always develop yourself. Where you
start doesn't define you.”

THE HARDEST FIGHT: LEAVING
A LIFE THAT KNEW YOUR
NAME

Every ascension has its attrition. Dre
speaks openly about the challenges - not for
sympathy, but for precision. “Letting go of
my old environment was the biggest test,”
he says. “When you're used to certain people
and habits, leaving them feels like losing
parts of your identity.”

Then came the second battle: self-doubt.
“When you start over, it's easy to feel like
you're behind everyone else.” He had to
rebuild everything: confidence, finances,
routines, rhythm.

But the most brutal opponent wasn't the
past or the doubt. It was consistency.
“Choosing the right path once is easy,” he
says. “Choosing it every week, every month,
when life hits you hard - that's the real test.”

These were Dre's scars turned into
sentences.

A MESSAGE FROM THE CENTRE
OF THE RING

Dre's advice lands with the weight of
somebody who has lived every word: “Your
environment is not your destiny.” “You're
allowed to outgrow people, habits, and
places.”"You don't have to jump from A

to Z - take the first step out of the cycle.”
“Find something positive - a sport, a skill, a
trade - something that makes you feel like
you're progressing.”“And don't be afraid to

ask for help. Most mentors are just waiting
for someone ready to listen.” Then comes
the line that anchors his entire philosophy:
“Your past doesn’t decide your future. Your
choices do.”

Dre's story is not about escape. It's about
intention. Not about speed but, rather,
accuracy. Not about abandoning who he

was or what he lost, but about becoming the
version of himself he once didn't think he
could reach - the one that will make his loved
ones very proud.

And in the end, everything about Dre
Patterson - the discipline, the academic
drive, the devotion to learning - comes back
to a simple, unshakeable fact: He stopped
living a life that reacted and started living a
life that decides. And that is what LSST is
about.

LSST Life Magazine
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TURNING LIFE EXPERIENCE
INTO A DEGREE: HOW
MATURE LEARNERS ADD
VALUE IN THE CLASSROOM

By Dr Leanne Thi Thao Oanh Bach, Lecturer in Business and Module
Leader, LSST Elephant & Castle

MATURE LEARNERS: A BROAD
DEFINITION, MANY PATHWAYS

For many young adults, starting higher
education is an important milestone, often
marking a shift from living dependently at
home toward greater independence. For
mature students, however, beginning an
undergraduate degree can carry a different
meaning. Rather than representing a first
step into adulthood, it is often a deliberate
and transformative decision shaped by prior
life, work, and family experiences.

In line with the national strategy for access
and student success, the Office for Students
(2020) defines mature students as those
aged 21 or over when starting their course.
This broad category includes learners of
diverse ages, backgrounds, and needs.
Mature students have long been central

to widening participation in UK higher
education. The 1987 HE: Meeting the
Challenge strategy encouraged universities
to admit more non-traditional learners,
particularly those entering later in life.
Ensuring fair access and participation for
this group is therefore crucial for social
mobility, as higher education offers a second
chance to those who missed out earlier or
for whom university was not the right option
immediately after leaving school (Office for
Students, 2020).

In the academic year 2023/24, UK higher
education student enrolment stood at
approximately 2.90 million, with new entrant
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numbers slightly declining compared with
the previous year (HESA, 2025). Recent
participation metrics indicate that mature
student participation in higher education
has risen from around 25.5 % in 2018/19

to around 29.9 % in 2024/25(Advance-he.
ac.uk, 2025)

Mature learners don't walk into a lecture
hall as blank slates; instead, they arrive
with a wealth of “hidden” credits earned
through years of professional and personal
experience (Hubble and Bolton, 2021).

Many universities formally recognise
learning gained from work or life experience
through Accreditation or Recognition of

Figure 1. HE student
enrolments by age
groups

HE student enrolments by age groups in academic
years 2019/20 to 2023/24
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Prior Learning (APL/RPL), which allows
students to claim academic credit or
advanced standing for prior certificated

or experiential learning where it meets
equivalent learning outcomes and quality
standards. This approach is supported by
the UK Quality Code for Higher Education
(2024), thelatest sector-agreed framework
that underpins institution-level policies on
admissions, academic standards and the
recognition of prior learning in UK higher
education. This means your past is not just
a background; it is a head start that proves
the classroom is not the only place where
high-level learning happens.

Mature learners play a
crucial role in Higher
Education, as they often

away from
formal
education
only to return
with a sharper
perspective. In
the classroom,

this
professional
history acts
as abridge
between
abstract

theory
2022/23 2023/24 and reality
m 30 years and over (Pearce,
2017). While

ayounger student might look at a
management theory as a concept on a page,
amature learner can ground that theoryina
real-world case study from their own career,
turning a quiet seminar into a dynamic
exchange of practical insights (Hubble and
Bolton, 2021).

WHY MATURE LEARNERS
OFTEN THRIVE IN DISCUSSION-
BASED LEARNING

Not all learning is about memorising facts
or passing exams. In seminars, workshops,
and case studies, what really matters is

: Ten 2019/20  2020/21  2021/22 202223 2023124
approach their studies with [ 20 and 1,004,160 | 1,037,185 | 1,049.320 | 1,057,720 | 1,070,510
strong motivation, valuable | under
life experience, and aclear | 2124 732.860 | 783,505 | 794.005| 793570 | 773,890
.. years
determlpatlon to ?UCCGEd' 2529 288215 | 336,775| 370800 397270 | 378370
all of which contribute to years
a richer and more diverse 30 years 504485 | 580370 | G642720| 688485| 681375
tudent it (Of’f' and over
student community{urtice — =rag 155 275 110 105 175
for Students, 2020). Beyond | unknown

just their resumes, mature

students bring a positive energy to the
student body, as they often make significant
sacrifices to be there. They arrive with a
fierce commitment to excel and a level

of motivation that enriches the entire
academic environment.

We often refer to these students as
“returners” - individuals who have stepped

insight, how ideas are explored, questioned,
and applied. Discussion-Based Learning

is an approach to teaching where learning
takes place primarily through conversation,
dialogue, and shared reflection, rather than
through lectures and memorisation alone
(Biggs and Tang, 2011). It allows students

to draw on work, life, and professional
experiences to enrich discussions, making
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Table 1: HE student
enrolments by age
groups

Source: Created by the
author, based on data
in Higher Education
Statistics Agency
(HESA), 2025. Higher
Education Student
Statistics 2023/24.
[online] Available at:
https://www.hesa.
ac.uk/news/20-03-
2025/sb271-higher-
education-student-
statistics/numbers
[Accessed 19 January
2026].
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learning more relevant and engaging. This
discussion-based approach helps create an
inclusive environment in higher education,
especially allowing mature learners to feel
confident sharing their professional and life
experiences as they engage with new ideas
(Brookfield, 2013).

Mature students frequently ask more
reflective questions, connect theory to
real-world situations, and help others see
the bigger picture. Adult learning research
suggests that learners with practical
experience are particularly effective

at making meaning through dialogue,
reflection, and problem-solving rather
than surface learning (Kolb, 1984; QAA,
2014). These contributions can deepen
understanding not only for mature learners
themselves, but for their peers as well.

MATURE LEARNERS'
VOICES IN DISCUSSION-LED
CLASSROOMS

During interviews with my mature students
at LSST, | asked: “"Have you ever shared

a real-life example in class that helped
others understand the topic?”. Domingos
Dibanzilua, a final-year BA (Hons) Business
Management student and experienced chef
manager, reflected on how his professional
background informed his learning during the
Developing Leadership and Management
Skills module. He explained:

“When | manage my team, communication is
key. You need to know how to communicate
with different people. Some people work
better when you talk to them one to one,
while others prefer group discussions. You
also need to understand the strengths and
weaknesses of each person.”

He went on to say that sharing these
experiences in class made him feel proud,
not only because he had achieved his
own goals, but because “helping others to
reach their goals and potential is just as
important.”

| have noticed the visible impact of
Domingos’ real-world examples on class
engagement. Younger students engage

more deeply, ask follow-up questions, and
make connections to real-world scenarios.
Itis a clear example of how mature learners
enrich classroom discussions[LTTO5] and
help their peers see how theory comes alive
in practice.

When classrooms bring together multiple
perspectives, learning becomes richer and
more engaging. Applied and discussion-led
environments value collaboration, critical
thinking, and lived experience, which can
create space where mature learners are not
simply keeping up, but actively shaping the
learning experience.

RECOGNISING THE
CHALLENGES ALONGSIDE THE
STRENGTHS

While mature learners bring significant
strengths to higher education, it is just as
important to acknowledge the challenges
they often face when returning to study.
Many juggle academic work alongside
employment, family responsibilities, and
caring roles, which can place considerable
demands on their time and energy. Unlike
traditional school-leaver students, mature
learners frequently have less flexibility

in how and when they can study, making
time management both essential and
challenging.

Alina Bors, Student Ambassador and

BA (Hons) Business Management with
Foundation student at LSST Luton, shared
her personal journey: “As a full-time mother
and wife, | once believed there was no time
left for me to do anything else. My days
revolved around caring for my family, a role

| loved deeply, but over time, | lost touch
with my own ambitions. | felt anxious,
stuck, and unsure of who | was beyond
being a mother. The thought of returning

to education terrified me. | worried about
balancing responsibilities and whether | was
still capable of studying after so many years
away from school.”

As a lecturer at LSST, where the majority
of our students are mature learners, | see
this reality every day. In conversations
before or after class, students often share

how they move between work shifts, family
commitments, and assignment deadlines,
sometimes all within the same day.

For some students, rebuilding confidence
with digital learning platforms and academic
conventions can also take time, especially
after long periods away from formal

In my experience, once mature learners
regain familiarity with academic systems

and develop effective study strategies, their

resilience, motivation, and life experience
become powerful drivers of success,
enhancing not only their own learning, but
the classroom experience as a whole. With
the right support and inclusive teaching

Linking work
experience to
academic
theories

Turning

Analysing

real-work

experience

problems into Insights
and Growth

Reflecting
an lessons
learned

education. Navigating virtual learning
environments, online submissions, and
digital research tools can initially feel
unfamiliar or overwhelming.

Recognising these challenges isn't about
lowering expectations, it's about creating
learning environments that are inclusive and
supportive. At LSST, our commitment to
inclusive teaching, highlighted in reflections
from both faculty and students, shows

how thoughtful support can make a real
difference. Guided introductions to digital
tools, flexible assessment options, and
opportunities for group discussion all help
mature learners turn their professional and
life experience into academic confidence.

practices, what initially seems like a
barrier often becomes a stepping stone to
meaningful achievement.

FROM WORKPLACE
EXPERIENCE TO ACADEMIC
CREDIT: WHAT | SEE IN THE
CLASSROOM AS A LECTURER

As a lecturer, one of the most rewarding
things | have been observed is how mature
students gradually learn to translate their
workplace experience into strong academic
work. Many arrive unsure whether their
professional background will “count” at
university. Over time, through reflection,

LSST Life Magazine

Figure 2. Turning
experience into

Insights and Growth

Source: Created by the
author.

#55



LSST Life Magazine

they begin to see that their experience is
not separate from academic learning, it is
central to it.

Jacqueline Harris, one of the BA

(Hons) Business Management students
interviewed, reflected on this development,
saying:

“I have improved a lot since day one. Doing
the actual work and bringing my experience
into academic writing has become much
easier. I've definitely come along way.”

Domingos Dibanzilua also shared how his
confidence has grown through the course,
particularly in communication:

“Before | started this course, my
communication skills weren't very strong.
Studying here helped me develop skills that
were once a weakness. | feel great now
because | can communicate much more
effectively with my team.”

From my experience, mature students

gain a significant advantage when they
draw on their work and life experience in
reflection-based assignments. | have seen
mature students reflect on their experience
of managing teams and link it directly to
leadership and management theories. For
example, students reflect on how they have
motivated staff, handled conflict, or made
decisions under pressure, and then connect
these experiences to models of leadership
they encounter in their studies. What begins
as a practical story becomes a thoughtful
academic analysis.

Others use skills they have developed at
work in equally powerful ways. Students
who have spent years presenting ideas,
leading meetings, or communicating with
clients often excel in presentation-based
assessments. Their confidence, clarity,

and ability to engage an audience are skills
honed long before entering higher education
and these strengths become visible in
assessed presentations.

What makes the difference is not the
experience alone, but the reflection that
sits behind it. Through reflective writing,
students move from describing what
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happened to analysing why it mattered and
what they learned. This shift is something
we actively teach and support. It is not
something students are expected to already
know how to do.

Based on my observations as a lecturer,
once mature learners realise that reflection
turns lived experience into academic
insight, their confidence grows quickly. They
begin to recognise that their professional
journeys are not a barrier to success in
higher education, but they are a foundation
forit.

These classroom observations are reflected
in wider student experiences at LSST
Elephant & Castle. One such example is the
journey of Marcia Cunningham, a BA (Hons)
Business and Management student, who
overcame personal and structural barriers
to become the published author of four
novels while studying for her degree.

Speaking at an event in Elephant & Castle’s
auditorium, Marcia reflected on her

initial relationship with higher education,
explaining:

“Before LSST, | felt intimidated by higher
education. | didn't think people like me could
thrive in that space academically or as an
author.”

Now in her sixties, and after years of
believing her manuscripts would remain
unseen, Marcia has achieved a remarkable
milestone, publishing four novels and
continuing to develop new work. She
attributed this transformation to the
supportive learning environment at LSST,
adding:

“But my LSST lecturers made learning
supportive and very empowering. They
removed the fear | had - and replaced it with
confidence - and that confidence propelled
me to publish my book series.”

Similarly, another BA (Hons) Business
Management student at Elephant and

Castle campus, Marcus Odonkor secured

his graduate role directly through the LSST
Careers Fair, demonstrating how maturity,
preparation, and reflective engagement with

employability support can translate learning
into professional success. He expressed:

“l would like to thank The Most High and
everyone at LSST Elephant and Castle for
making this opportunity possible for me. It
has propelled my confidence and purpose in
life.”

Although mature learners follow diverse
pathways, their experience, when
recognised and supported, becomes a
powerful driver of growth rather than a
barrier, enabling them to connect real-
world knowledge with academic theory,
develop confidence, engage meaningfully
in classroom dialogue, and achieve tangible
personal, academic, and professional
successes. This combination of reflection,
practical insight, and purposeful
engagement demonstrates that returning
to study laterinlife is not a step backwards,
but a deliberate and empowering choice.

IT'S NEVER TOO LATE TO
LEARN -IT'S THE RIGHT TIME

As part of my conversations with mature
students, | asked one final question: "What
would you say to someone who thinks
they're too old’ or that it's too late’ to study?”

Without exception, their responses carried
the same message - It is never too late.
Students spoke about choosing education
for themselves, on their own terms, and

at the right time in their lives. For many,
returning to study was not about following a
traditional timeline, but about recognising
readiness, purpose, and confidence. As
one student powerfully expressed, “Never
underestimate yourself. You can learn at any
age, even at 60, if you are working towards
something meaningful for yourself.”

Returning to education later in life can

feel daunting. Many mature learners arrive
with questions about whether they belong,
whether they are “too late,” or whether their
experience will truly count in an academic
setting. What stood out was the shiftin
perspective. Rather than seeingage as a
disadvantage, students described itas a
source of clarity. They knew why they were
studying, what they wanted to achieve,
and how to use their experience to support
their learning. Studying later in life was

not a step backwards, but a deliberate and
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empowering choice.

From my experience as a lecturer, this
mindset really marks a turning point.
Education does not have an expiry date,
and neither does potential. For mature
learners, the classroom becomes a space
where past experiences are not left behind,
but transformed into insight, growth, and
academic success. If you have lived it,
reflected onit, and learned fromit, you are
not behind, you are ready.
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LSST Further Education (FE)

At LSST, our FE provision offers high-quality, publicly funded learning opportunities for
individuals aged 16 and above (excluding university-level study). We deliver programmes that
help people gain new skills, return to work, or progress in education and training.

Whether you are an adult looking to develop your career through a Skills Bootcamp, or a young
person seeking support to restart your journey into work or study, LSST FE is here to help.

For more
information please
visit www.lIsst.ac/fe
or scan the QR
code:
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Are you, or someone you know, aged 18-21, currently not in employment, education
or training and residing in Birmingham?

The present Trailblazer cohort is nearing completion, having delivered measurable progression
outcomes across the region. LSST is now engaging with partners and stakeholders to secure
continued funding to extend this impactful provision to future cohorts.

Individuals wishing to be considered for forthcoming places are invited to register their interest via
www.Isst.ac/fe.

Eligible applicants will be contacted should additional funded places be confirmed.
For expressions of interest contact:
Samina Shafieq, Programme Manager:

samina.shafieq@lsst.ac

Matt Garvey, Head of Further Education & Business Development:
matthew.garvey@lsst.ac
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